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INTRODUCTION

The Diagnostic Targeted Assistance (DTA) Process which is thee subject

of this papé_r is bors= out ar 1 need to document the specific impa.: of |
home int_gr;u::n't‘ibn in —me m=mEe-school Partnership Model (HSPM) fc Follow .
J_,.vi‘l':ﬁi‘:'c’)ﬁgh. It is the result = many y=zars of beinc subzly coercec Oy rational”

"and local evaluators - nd oragcram funging legislators to quantify tme

"qualitative" aspects - geental imvolvement ir the classroom. e old
"hard data" - "soft dati .uesTion WS rever beerr zea.t with to e satis-
faction of those dec1si~ -uers who newe felt the crucial e ums about

whezher or not fedemwd ' incsg orog-ams are changtng the acamem:': achieve-

men_’—of) children. ™ ““re. evaluatiar research., for some, nz =en left

to +--st on the "time test-u’ ;upposad more STmSe measurss 9T treE
s*san -rdized tesf. Sh. o  a.we. st - 197 =int ou “that. "They g.i;/e
1t de wseful detai’ &p 7€ Lrugtram= meas'ur-"e:by the tests ---—-&nera]]y"‘ '
spesh . existing t- ‘. yor program activ®’':ies that airectlv or indirec;]y..-
reac- tiwe t'est." | |
It is 'reqognize _ the Home-Scheel Partmersnip Model that children's

prof1c1’enéy in -_the sk |is oi reading and mamnematics as measured py those
tests ar'e nécessary today = never before as 2r adge for coping in their:
progressive educationa expeviences. With depressing consistency, these
children which are the amject of‘- HSPM ressasrcr and other federal programs
are_syétematica]ly (willingl,; or unwillingly) subjecfced td these "hard d_at:a"
predi.ctors ‘of success. #nil: we do not consiée*'ourse]vés a "Basic Skills"
Model we do subs’cribe tc —n- notion that °‘t = unfair to hold our children -
accountable for skills weich may' or may not o= taught to th-er'n.-' Therefore,

the DTA process becomes & ¥=ans toran end.
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Unfortunately, the name off the game im matienal research and
sdevelopment isa:nd will for themost part we mee of numbers (based on

standardized m~ -ures) with affective "achiement" serving as fillers.

It'is be? cved in the HSPM that the DTA process and any forma] attempt
o "make a dr-rerenr.e" works when the child pgcewes lezrning as emotwna]]y
i rewarding and ~thimks of the home and the schom as being jointiy supportive
of h1s efforis = temefit Fam @ Formal educatton, achievement becomes a
reahst1c goel.. raditiomaily, mwever ny parents have “elt that they
have no meaningfui eduzal: -nal voles to play in the school setting, that
their suggestions or fige#s z e unacceptable to professiomlls. The resulting
alienation ‘of parewts Trar Lte scheol has severely limitsr meir usefulness
as resourc= persons -awg rartmers in tihe ceveiopwent of teer c—rildren. It
is reasonamle to suspe—t that this limitatiom hes had har-m:m] effects on the

attitudes of children tc.ard Ns@rninc and the scmool.

WHAT IS THE HOME-SGHOOL PARTNERSHIP MUDEL?

‘ ‘The Home-School Partnership Model ieon'snf the eiisting ‘tweniy sponsored
m‘ode]‘s for Follow Thrasgh. The "olTJow Thrawmm Program was develaped in 1967
: to he]p low-income children ir the early primary grages build om a foundation
provi‘ded by Head Stavrr ¢ < wilar pre-school grograms. The HSPM which is
spdnsered by Clark College ‘s a pmgram»dedicated to parent invr~lvement in

education.

This approach recognizes ~ke meed to enlist parents as partmers in the
learning enterprise, in order =uv rewerse the process of alienation. The
involvement -of parents must be == wmce active, realistic, and supportwe

The p051t1ve effects can be ezpectec to be rer]ected in. the entire schoo]
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-setting to the end that education is viewed by both parents and children as

desirable and self-fulfilling.

An end result of education is to effect change in the school itsel%'as
a'social institution. This particular model proposes thaf before we can
;change the institution, we ffrst must effect chanQe in the attitudes of
parents, aqministrators, teachers, and chi]dren toward the'réies that they

~play in the educative process.

The primary focus of the Home-School ﬁartnership Mode] is not -on. the
classroom instructional program, but rather on utilizing positive forces
in the home environment as stimuli to learning. As the represeﬁtﬁtives of
‘home end school plan, work, learn and grow-togefher, and gain acceptance
and respect for each other, they gfadu?]]y bring about positive-change in

~ " . - B "
. both institutional environments and, inevitably, in pupil achievement.

Incentive for involvement in this motivational approach has three major

components:

) . i . W rr———— .
1. The Parent Aide and Instructional Facilitation Program which
“~ - employs low incone parents as: Home Teachers and Parent
- Interviewers :

2. The Adult Education Program which offers parents tu¢0r1a] ser-
vices toward literasy, learning for living, individualized
training for elementary grades, courses toward high school
equ1va]ency status, and career deve]opment A .

3." The Cultural and Extracurr1cu]ar Program wh1ch nrov1des funds
- for enrichment activities, for special interest classes, and
for Follow Through parent/schoo1 events.

v

o
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DIAGNOSTIC TARGETED ASSISTANCE A PROCESS

The D1agnost1c -Targeted Assistance (DTA) Process permits the c]assroon
teather, home teacher and parent to plan and 1mp]ement a specific program

of formal educationa] assistance for eacm child by means of criterion-refe—

‘enced diagnostic'testtng. The skills which are to be targeted are mot
. . necessarily those being taught as a part of the regd]ar classroom instructnon.

but those skills which will be beneficial for the child at his present leve

of achievement. The classroom teacher is assisted in ewery phase a7 the

‘DTA Process by the home teacher who also serves as a link with the parent.

Therefore, this process of individual educational assistance is implemented

in both the home and the school.

“A Tink is formed between'the home and the school by paraprofessionels

who have been trained-as home teachers. -These teacher aides visit paremts in
the home and explain to them educational activities which take place in t

c]assroom They also show parents materials which are be1ng used by the1

" children in school and they teach parents how to make.and use ]earn1ng

devices at home. Therefore,lparents are able to extend forma].educat1on int

the home and reinforce learning which is taking place in the school.

4

The. process involves monthly assessments of the targeted assistance .

_'dram developed for each child. The DTA Process is designed to close the r

between the ch1]d S potent1a] and the child' s actual level of ach1evemem;
This system of targeted ass1stance serves as a vehicle- for the rea]1zat1~

and measurement of spec1f1c gains in short per1ods of time. Mnreover, Ll S

) designed to he]p overcome 1dent1f1ed basic skills d1ff1cu]t1es that may be

serving as obstacles to the attainment of other skills and/or emrichment

potentials that are within the child's immediate range of possibilities.
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The . vagnostic 7. =7=1 Assitance Process is consistent in i%s phiio-

samy wit : some of tmw- more widely accept-: theories o7 1earning.'>gigyne]]'s.

(14450) Conc=xts, =~ = =ies or Generalizat.ons and Prociem Solving and Sagne's

(1=: anc 1895, Lo itions of Knowledge Tneory and his Toeiry on tfe con-

dit. 1s of i=2arn ~: omur with this philoscphy. Piaget's 17965) (hild's

Con==tion o7 ‘Wewi- . Reisman's (1977 Diazmostic Teac-ny of [ &r- -tary

Sciw  Mathems-“ic: « " lier's Reading Kits: Diagposis amz Loy c7ron also

supr- " the D7~ pm v somwy.

T the 17 8- =00, year the DTA Process fs being iwlies. 1tex jointly
by the Home->cnoo - ~mership Model Sponsor staff, the locz' -.PM -ite staff
and t= Loma=i .au. :ic 1 Agencies (Metropd]itan Public Schos™ , MHashville, ‘
Tenne—see ani' ".S. . 3-Manhattan, New York). The Prdcess.c:nsiSts of six major
phase==: (Seex Ziagreca pagé __§;_if.
| I. Survey-- womesFamf]y-Child Environment
II. iacnose---Basic Skills Learning Difficultie
II1. AQma’yze 3nd C]asbify—--Basié Skills Learning Difficulties
IV. ‘tlan---.iagnostic Targeted Assistance
V. implement—-Diagnostic Targeted Assistance

VI. Evaluate---Child Response to Diagnostic Targ=zad.Assistance
and Modify Diagnosis

It awsss be noted that the pracess of home intervention i- not new to the HSPM
but % -=Structure for syétematjcally assessing the impact —~f parental involve-

ment te—-ough a Diagnosti¢ Targeted Assistance Process is in its infancy.

PHASE 1 /’SURVEY—HOME-FAMILY-CHILD ENV IRONMENT

Tach <hild comes to the classrcoom with motivations, &I'«'udes;fbeliefs,

«

habits qhd-other behaviors which e a direct result or are formed out of his

éxperientﬁal and cultural background. Ciassroom teachers must consider these

4

ey
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factors in order to understand the child's history, h1s current family

s1tuat1on and h1s tota] home environment at the time of emtry into the -pro-

- gram. The Home Child -Fam1]y Survey is an in-depth instrmment which is

,administered to the parent or guardian of each child upon =ntry. The infor-

“mation .obtained from th1s 1nstrument is used to develop ar~7m1t1a1 profile of.

the ch1]d his family and h1s home situation.  .It alsc serves as the base for

future compar1sons in wh1ch attempts are made to measure cramges that might

have occured in the ch1]d his family and his home enviremment as a result of

.

part1c1pat1on in the .program and processes sponsored by tne HSPM. It is also-

' recogn1zed that children whose exper1ences have “equipped them with rich, var1ed :

and well developed concepts, interests and motivation reguired for progress in

-

reading and mathematics are not‘equally effective for cildren whose background

~ may have been the opposite.

The effective uti]ization of information gleaned from tne Home—Chi]e-

Family Survey w1]1 ‘help c]assroom teachers and home teachers to understand

,;expectat1ons held by parents and others in the community. ~ne influence of

\

both usually determines how much of an impact an educat1ona] program '« il have
on chi]dren . Lucille Strain, ]976\suggeSts that, "Expectatians held. about '
methods of 1nstructwon, use of the commun1ty as a learning resource, nature of
homework ass1gnment° and even the moral, eth1ca], and political tendencies in

the commun1ty often influence the types of obJect1ves that should be g1ven

T priority in in a read1ng program When schoo] and commun1ty obJect1ves are not

in coneert or are not sensitive to each others "p|ace‘I ch1]dren benefit the

1east
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The goa]s of Phas= [ are as follows:

R To o -3 deta1]ed and accurate profile of- the ch1]d o
his f&m:y and his home envaronment

2. .To prossme the goals, activities’ and approaches of the
HSPH'mrngvams ‘and processes to the parent or guard1an

3. To cliearly delineate the respons1b1]1t1es of all .
‘partties ‘involved.

4. To &cguaint parents or guardians w1th=the persons with
whom they wi.l1 be having frequent direct contact._

»

These goa]s are accomp]1shed by the fo]]ow1ng means:
].- Admnn1ster1ng the Home- Fam1]y Ch1]d Env1ronment Survey,d

2. Conducting a pre-structured orientation session for the
parents and guardians of all enter1ng ch1]dren at the
. bemrinming of the school year; )

3. Comducting-an annua] or1entat1on and family survey in
' the Fall of the year for families of chiddren who have
been in the program for at least one year.

4. Securing contracts_of participation from each child's
family. _

.

PHASE 11 - DIAGNOSIS OF BASIC SKILLS LEARNING DIFFICULTIES

As stated in the 1ntroduct1on our children &re held actountab]e for
skills which.may'or may not be taught to them. Fair orﬂunfair, research has
shown that to .be true;‘ In the Home- School Partnership Model. we have found
that the strueture of our approach (affect1on rather than ‘cognition) - has not

lent 1tse]f to prescr1b1ng what, when and how a subject should be taught

Therefore, to fac111tate the work of our ch1]dren, aides and parents we have

identified some of those skills.

 We hypothes1zed that there are many specific skills for which ch1]dren '
are held accountable. They may appear in basa]s,.be teacher made,.or be

a part o% a standardized or commercga] instrument. However, they may all be

s .‘_ 10,.;..y ?“Ifo”“wf%;iﬁf;f;




.capsutized’and.narrowed to a'manageable siae. Choices had to be mdde aégﬁg//
the many tests arailahle. One consideratidn was that thete must be both
reading and mathematics batteries available or that.edther’be-turrently
uti1iied hy odr ]qcaT sites. Major tests reviewed and skills required in- -
e _dc]uded Stanford .Metropolitan, Iowa, Ca]ifornia and STEP. We also reviewed
the G1nn and the 0pen-Court basal series. Five'(S) ﬁa3br ski]is categories
were 1dent1f1ed (Phon1c Ana]ys1s, V1sua] D1scr1W1nat1on, Sound Matching, 8
I.Structura] Ana]ys1s -and Comprehension) as inherent in ‘each of the tests or -
programs for klndergarten through th1rd grade. The sixty-three sub-skills
. of the DTA transcend each grade 1eve] and are different only by.degree-of ‘ - =

conp]exity and:mayvbe used progressively.

A 11st of basic sk1]]s for reading and math were then deve]oped for each
_grade ]eve]. The lists are comprised of those sk1lls wh1ch are renera]]y
_accepted as appropriate for mastery by the "typical" student (us¢ng,an accept-

able norm) in thatfparticular grade. The lists have been,agreed dgon by.the

Loca] Education Agency- (LEA) and ‘the HSPM Sponsor staff After the initial .

te—

agreement, ‘the baS1c skills lists were cr1t1qued by representet1ves of both o

part1es and w11] be reviewed continually cver the f1rst two years of 1mp]emen- .

-
[

tat1qn.

The DTA\Rreress Chart, which is'cdmpatib]e.with the basic skills list,

.was;developed This checklist allows for the recording of the following

1nformat1on

)

1. The name of a single: student . o o R S —
. .2. The child's current grade level (pre- pr1nted) - : L

3. The .classroom teacher's name; . ~_

4. Tne/ home teacher's. name; . . : -

5. The school; . i '

6..» The distr1ct : : _ ~

7. The city/state (site); . o L

8. The date of entry. ) \\'
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, N ,
The Progress Chart alse has a scale for recording the level of learning -

djtficultj‘for each skill (i.e., severe, moderate, slight; non;SL

In order to properly.diagnose the child's current level of achievement

o

wwth regard to bas1c §kills and to prepare to p]an for a program of d1aghost1c

targeted ass1stance, it is necessary to .begin with ]1sts.of minimum bas1c

skills as men§4§hed ‘above. - These 11sts are the cr1t1ca] items around wh1ch the' ’

Criterion-Referenced'Diagnostic Tests are developed for meaSUring those skills

wh1ch the child- hasbmastered and those skills with wh1ch he is exper1enc1ng

]earn1ng d1ff1cu]t1es o Ly _"/-
) . . . ‘ o ’\\L
f‘ - Ln summary, Phase II‘hngh]1ghts three imgortant aspects of the. tota] DTA .
pr0cess as indicated be]ow \_
| 1. Lists of minimum basic skills in reading and math for gach - ”*'5>
grade level .under consideration must be mutua]]y agreed upon ... =
by the LEA and the HSPM staff. - - , . . .

2. a. Cr1ter1on Referenced Diagnostic. Pre=tests/Post- tests ’
- '_deve]oped by the HSPM sponsor staff for-the bas1c sk1]1s
1ists for each grade level. : »
b. The pre- and post- tests are adm1n1stered in the early Fa]] 7
and late Spr1ng respectively. - , -

-3, Along with the deve]opment of each test is. the design of a o - L
' distinct scheme for.analyzing the resutts ‘of each test-and. v
. for properly interpreting the results. The importance liec -
B . ’ '—W1th the classroom teacher being the final word for 1nterpre- -
tat1on of .ne pre-diagnosis. o _ _ _ o

\

PHASE III - ANALYSIS AND CLASSIFICATION OF
BASIC SKILLS LEARNING DIFEICULTIES e

.An ana]ys1s is made for each sk111 on the tests taken by a g1ven ch1]d

T - as 1nd1cated 1n item 3 aBove The reSUIts are recorded on the progress chart.
“The~ DTA Pro/ress Chart 1s pIaced/Jn the child's folder. = Each ch11d 3 fo]der

aIso contains_ h1sﬂHome Child- Family prof1]e Phase III 1nvo]ves the f1na]




preparation'for p]anning,a-targeted'assistance process for each child.

” . L | | : o e ' o _ o
It is not with careless abandonment that we take the attitude of . .

re]y1ng ,ole]y on the c]ass1f1cat1on and d1agnos1s of the c]assroom teacher._

After a]], who else is there7 We do expect that whatever is d1agnosed and

eyt -

g'_z whatever the c]ass1f1cat1on that thev teacher has indicated her expectations b

' of that HSPM child.

.« PHASE IV - PLANNING FOR ‘DIAGNOSTIC TARGETED ASSISIANCE

0nce a Home Fam1]y Fh1]d prof1]e has been deveToped for each child and
the ch11d S. bas1c skills levels ‘have been diagnosed 1n\the areas of read1ng

and math, an individualized targeted ass1stance program is out]1ned in both

N
-

T curr1cu]um areas for the entire year The f1rst month of program is care-
ful]y deta1led “The p]ans center around the classroom teacher S ut1]1zat1on'
of the home teacher in the c]assroom and- the home to he1p each child ach1eve

. the prOJected goals wh1ch are necessary for h1s educat1ona] growth accord1ng

“

to teacher/parent expectat1ons

Phase IvV. requ1res that the c]assroom teacher superv1se, approve and
p]an the schedu]e of act1v1t1es that will occur in the c]assroom "The home'

actJv1t1es ake p]anned Jo1nt]y by the c]as5room teacher, the Home-Schoo]

-

,Coordjnato:)/the home teacher and,the'parent.

e

.. PHASE V - IMPLEMENTATION OF DIAGNOSTIC " = o
S ‘TARGETED ASSISTANGE - o -

kN
<

- U If the DTA process’ 1s to be- 1mp]emented successfully, it requ1res “the Rk

!; "; support of a number of key groups and key persons However, other than the -
o c]assroom teacher:.no other s1ng]e group or person s ro]e is more cr1t1ca]

» 7a;than ‘that. of. the home teacher "The home teacher is the ch1ef fac1]1tatotwats

Tl -, - 4

BN

[
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fthe 1mp]ementat1on ]eve] and is directly respons1b]e for the potent1a1

success ]eve] of the parents 1nvo]ved

“The following steps are taken in order to aid the home teacher in_the
effective discharge of her duties; to.provide an optimum level of targeted
° assistante for each child and ‘to insure the effectiveness of the process:

1. The home teacher is trained to use existing act1v1t1es in ' 1
the HSPM Rescurce Activities Sk1]1s Banks. _ . o \

2. . The home teacher is tralned in the deve]opment of add1t1ona]
mater1aTs for the sk1]]s banks

3. The home teacher is gu1ded in the keeping of accurate records
of the targeted assistance activities. )

. 4. The home“teacher.rece1ves training in eva]uat*ng her own,
.responsibilities and activities. N ) S e

Therefore, the home teacher is primarily respons1b]e for Phase V under the

superv1s1on of the classroom teacher and Home-Schoo] Coord1nator and. with the

_cooperat1on of parents

, ”fpnAss VI - EVALUATION oF CHILD RESPONSES

. The major obJect1ve of the DTA Process ‘is to 1mpact on the ch1]d s educa-
) %t1ona].growth pattern 1n a.pos1t1ve way | The impact shou]d be ref]ected in '
_both the cogn1t1ve and affect1ve doma1ns -The cogn1t1ve doma1n shou]d ref1ect
"unamblguous measurab]e resu]ts | Per1od1c resu]ts of th1s process shou]d be
measured during -its 1mp]ementat1on Therefore, appropr1ate cr1ter1on-refer-

enced tests are: adm1n1stered month]y to assess the mastery of sk1]]s on ‘which .
2

* the targeted ass1stance act1v1t1es have concentrated dur1ng that month. After. o

this assessment has been comp]eted the fo]]ow1ng steps are taken

W 1. Recordlng the ch1]d s level of progress on - the month]v’Home
Act1v1ty Record , , . , .
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2. Planning the appropriate targeted assistance activities for
- the next month based on the child's progress and the program
, that has been out]1ned for him for the year
As the facts dictate, revision of the program outline is-on-going for the
year as well as at the end"of any given month., -The month]y»assessment is a
v1ta] part of the 1mp]ementat1on of the DTA Process. ' Phase VI is the final = -

phase of the process and regenerates the cyc]e to prov1de cont1nu1ty of serv1ce

to the ch11d.

Post test results either standardized or teacher assessed may serve as
.an 1nd1cator of mastery or rema1n1ng d1ff1cu1t1es The post test resu]ts

serve as a basis for: the ut111zat1on of the HSPM Summer Learn1ng Packet:

An Effect1ve Guide for Ind1v1dua11zed Home Instruct1on for Parent and Child

by Fo]11ns, Humphrey and Johnson, ]977 Stud1es have shown that ch1]dren l

tend to "]oose“ certa1n skills dur1ng the summer months -"The s1mp]1f1ed

- "

o= sk1]1s re]ated games and act1v1t1es in.the book]et were deve]oped in an effort

to" he]p the parent prov1de enr1chment, extended pract1ce or. remed1at1on for R

s,

,the1r chlldren,

The book]e is ‘cqlor coded and'ski]T:coded according to_theAHSPM Reading7-'

D&

and Math Curr1cu]um Gu1de, Bussey, Fo]]1ns and Humphrey 1975“in cooperation

. w1th New York and Nashv1]1e c]assroom teachers and home teachers.: The games

are des1gned on four 1eve1s (K 3) and w1th act1v1t1es in read1ng and math

B

The games come with 1nstruct1ons but may “be ‘used 1n as. many ways as. parents L ‘1T§
s des1re ' Parents are encouraged to use ‘the games progress1ve]y Week]y check-
]1st are. prov1ded as an 1nforma1 assessment for parents L T ‘_i; .:'3:.sg+i

The week]y check]1sts are used by the home teacher at the beg1nn1ng of 3

the next schoo] year as a cont1nu1ty measure for the child. S next c]assroom B

: " teacher, .
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| EVALUATION'OF THE HSPM-bTA PROCESS

_ This’ process was carefuTTy pTanned and organized on the basis of accepted
theor1es There 1s a need to evaluate the effectlveness of this process at

- each Toca] site annuaTTy This evaluation 1nvoTves assessments on the part of

aTT key groups and key persons involved. The following persons and groups'w111

>

be assessed or w1]1 assess the DTA by meaéz“of the 1nstrument or method(s) in-

dlcated below: . - Y -
. Group or Person - - - Instrument or.Method ‘
Classroom Teacher L HSPM Classroom Teacher Assessment of
T : Paraprofessionals Form (15A, Revised)”
Homeéschool Coordinator =~ = " HSC Assessment Survey (CCZS Revised) .and
(HSC) " HSC QuarterTy CTa5sroom Observation Report
~ parent - o “}' o = HSPM Parent- ImpTemented Survey .
. LEA ¢ . S LEA Cogn1t1ve Assessment of Children w1th
. ’ - proper control groups and LEA Affectlve .
Assessment of Children ~ <o
" HSPM Sponsor‘Staff N A comp1]atlon of all assessments with:

' 1nterpretatlon .

_ In add1t1on, an- ex post facto des1gn will be empToyed though quas1- S
eXperTmentaT in nature because the Sponsor has no contro] over c]assroom
ass1gnment The ch1]dren S estab11shed standardlzed ach1evement scores are S
'q used as a before treatment controT or exposure to the‘Dlagnost1c Targeted
Ass1stance Process wWith prescr1bed home-teachlng to eliminate or reduce bas1c ~1 .
;‘ SkT]]S Tearn1ng d1ff1cu1t1es The controT ch1]dren receive the same instrut-
tron as the treatment ch1Tdren w1th1n the same cTassroom but do not rece1ve
the home 1ntervent1on The deslgn Tooks at the reduct*on or e11m1nat1on of :
- d1ff1cu]t1es on a post test basis. «The level of effect1ve DTA 1mp]ementatTon
by a1des, teachers and parents will also be used ﬂ»_c ntro rols and-as‘factors~
'Tf_ for determ1n1ng DTA success : ‘;~__” ”~~‘.' .; . ;'; S S ",' 157-:g£

% K e,
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Ch11dren s 1mprovement over-time w1th1n a given. school year will-be— ———————
cons1dered a def1n1te measure of success. The number of children requ1r1ng
‘enr1chment as opposed to remed1at1on at the end of the year 1s also cons1dered

a pred1ctor of qua]1tat1ve impact of parents on their child' s,]earn1ng.

OPERATIONAL PLAN FOR HSPM DTA PROCESS

Frehuency Person(s) or .
e T of ‘ Agency
Phase with Specific Activities Occurrence Responsible

A. Survey of Home-Fami]y-Chi]dAEnvironmentJ :

Local site staff

1+ Conduct initial Home -Family- ~ Entry level/

- _Child Survey" s " Annually L

2. Conduct dinitial or1entat1on Entry level/ HSPM Sponsor staff/
_ .,§63s19n for entering families _Annually - Local Staff

3. Conduct annual family survey Early fall/ - HSPM ‘Sponsor s%aff/

(update) annual or1entat1on y

) SESS'IOI'I

B.. D1agnos1s of Bas1c Skill Learn1ng :
Diff1cu1t1es o

=Detehn1ne’m1n1mum"continUUm basic

. Annually

_ One--review,

Local staff

-tocal District

1. _
skills.to be.mastered in read1ng -.periodically -~ Curriculum staff/ '~
and math. ..~ el - BSPM Sponsor staff

2. Administer Criterion- Referenced Annually-- - Home Teachér-under

Diagnostic Pre-test (Mastery) in

reading and math..

. Determine a- scheme for analyz1ng

First month

of school year. .

Once--review .

- superyision 'of L
“classroom teacher
..Local site evalua- - -

‘the results of the pre-tests. periodically: tion staff/local _
T o : o . distrct staff/HSPM - "
_ sponsor. staff - -
CiJAnalys1s and C]assmf1catiOn of Basic i
Sk111s Learn1ng Difficulties ot
M. Ana]yze the resu]ts of the Annuafiy-- : Home teacher under Ql-;

Criterion- Referenced Pretest

First month

‘supervision of

- for each child. . of school - - ~classroom teacher
» 2. Classify‘identified basic skills Annually-= Classroom teacher
 learning difficulties for each ' First month* B S
" 'child by sk11] and degree of of school
- severity. S .
+ 3. Initiatea- record ~keeping- system 'Annual]y-- ‘Home: teacher under viv'

- in the .clagsroom -for each child
~ to contain-information in (1)

“and- (2) and a" br1ef home-fam11y
e ch11d prof11e S

First month of’

school

. -supervision of
. c]assroom teacher

W
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e

_OPERATIONAL PLAN FOR HSPM DTA. #ROCESS

~ Frequency “Person(s) or
e : o of - Agency e
Phase with Specific Activities . .. Occurrence _Responsible '
D. P]ann1ng of D1agnost1c Targeted
Ass1stance -
1..Conduct an orjentation conference * Annually-- = "Home-School
' with classroom teacher and home . First month . Coordinator/Local
teacher to'discuss profile and = - . of school District staff/
analysis developed for -each child . P - HSPM Sponsor. staff
2. Organize-and assign home teacher's =~ Monthly ' Classroom Teacher
-~ responsibilities and schedule for ‘ ‘ ’ '
*argeted assistance to be given
. {n the classroom (try to do th1s
- for a typical week.) ' . A T :
3. Develop-a schedule for home Monthly - \.—.. Home teacher/HSC
.~ teachers targeted assistance in ! ’ A in cooperacion w1th
the home (try to do this for a . . ,\ CRT o .
_ .typ1ca1 ‘two-week period). - R ' \, , :
E Imp]ementat1on of* D1agnost1c Targeted
_Assistance . '
1. Train home’ teachers to use . 0n-going > HSPM Sponsor staff/
materials in the resource act1v1t1es : _ JLocal District staff -
= .= .skill banks and (train them) to. . O k&- ‘ E :
‘. develop additional mater1a]s for -
these banks._ . ; R L
2. .Home teachers are to carry out - On-going- . - -Home Teacher
¢ - assigned responsibilities as. K ’ o
: scheduled, and-they are to date- . S e
.~ and maintain records of.targeted .
© . assigtance activities for each S
child' s fo]der o e , IR .
F Eva]uat1on oﬁ‘Ch1]d Responses. : e _
. Adm1n1ster appropr1ate—(month1y) . Monthly . _ Classroom teacher/ - - "%
.~ . Criterion-Referenced Tests for A “  parent/Home teacher . "+
mastery; assess, recomd the results, g , .. under supervision of = -
- . and place, the same in -each" child's 5 , c1assroom teacher
R folder on the DTA Progress chart. ’ ‘ Ao
2. Discuss child's. progress chart w1th . . ‘ Home Teacher e
A parent(s) ST '
. 3. The c]assroom teacher and home Monthly - : C]assroom Teacher/
teacher-are to discuss the.child's N : Home Teacher _
» . progress over the past menith. S _ P
_-4. Classroem teacher should work w1th - Monthly - e C}assrbom Teacher

- the home:teacher and- the Heme- - -~ .
- :School. .Coordinator to. appropriately. L . o . _ R
. . assignthe responsibilities-and S O 1
tschedu]es df the home teacher: 1n ' DT e e P
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)e
( RECOMMENDATIONS
= - The HSPM' D1agnost1c Targeted Ass1stance Process wh11e having prom1se,
By
as of\yet has not been ref1ned

painfully worked through with pract1t1oners in the field. The 1ntent of \\\\_'

~

The 1n1t1a] deta1]s and structure have been -

.the.deSIQn if format1ve and requ1res%further;evaiuat1on and work. _ \5\;<;
. We hope to see the true test of the process at the\end of ]978 79

._schoo] year when "teachers" have comp]eted the1r post d1agnost1c ana]ySLs\;\\
and are abTe to report the strengths and weaknesses of the process It 1s \\f\f*sgg
' hoped that w1th further ref1nement and standard1zat1on of the sk11]s and |

f-assoc1ated act1v1t1es the DTA w11] serve as ‘an 1nva1uab1e too] to assess the'

- oAy

'quant1tat1ve and qua]1tat1ve 1mpact of at- home teach1ng S

-, : R oo
. f . ~ ' A

-

&8

-




R GLOSSARY' R

¥

TBASIC SKILLS--A 1ist or category of sk111s, espec1a11y in read1ng and math-
o “matics,. that are considered very 1mportant or necessary to master for.
R any further meaningful development of one' S. academic’ ab111t1es

BASIC SKILLS DIFFICULTIES--CTearTy 1dent1f1ed non-mastery (of vary1ng degrees)
of certa1n skills that are considered basic.

CRITERION REFERENCED TEST--An 1nstrument that evaluates a child's ~performance
' .in terms of an absolute or- spec1f1c criterion that has been set; an in-
~ strument which evaluatés a child's performance in terms of whether he has
- achieved or: has fa11ed ‘to ach1eve specific teaching objectives.

fDIAGNOSTIC TEST-~An instrument which determlnes ‘the extent to which- ch11dren
N have atta1ned certa1n educat1ona1 obJect1ves, spec1f1c sk111s

'3.;DTA CONTACT TEACHER--VoTunteer or ass1gned teacher from each grade TeveT who
has accepted the. respons1b111ty of prov1d1ng additional training and
guidance for. teachers within the "schools using thé DTA Process.. These
~ “teachers- rece%ved add1t1ona1 tra1n1ng 1n 1mp1ementat1on of the proceS°
\ ] ll . .. )
.  $$\\< They dre-"master teachers , _ _
‘. HOME SCHQQL COORDINATOR--The profess1ona1 h1red on an adm1n1strat1ve 19ve1 to
- - -assiSt-the local girector in. complete implementation of the Clark College
- Home=SchooT~Pa tnership:Model .for ‘Follow Through; serves as a Tiaison
between the -central-office and the school personnel in hi is- d1str1ct i :
~ ctonducts paraprofeSS1ona1 Tn-senllce -training; coerdinates ‘and superv1se5 o
. the activities-of the staff at the. d1str1ct Tevel and- prOV1des on-go1ng ' '
o feedback to the TocaT d1rector S ‘\\\5\\ -

HOME-TEACHER--Non pedagog1ca1 personneT tra1ned to ass1st the teacher 1n\c1ass-, -
" room activities and to-instruct parents in the mak1ng and use of educat1onai—\\\\
mater1a1s in the home.. R L - _ -

15

v TARGETED ASSISTANCE--PTanned academ1c activities des1gned to atta1n spec1f1c “
~ educationat objectives (primarily, - the atta1nment of certa1n sk1TTs)
, W1th1n a spec1f1c time frame. :
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